SSR – Sustained Silent Reading with assessment: I know, you use silent reading all the
time. But do you ever have times in your class where it doesn’t work? Do you have kids
using their reading time so well that you can meet with individual students for book chats
or small literature circles to discuss a book and you know that the rest of the kids are
benefiting from silent reading time?
Here’s what I do to ensure all my kids are reading silently:
1. First off, I ask students to explain what they believe is the best way to improve
their reading. Once we have identified how spending time reading makes a big
difference in their reading performance, I ask my students to help define silent
reading. I help out by asking a student to demonstrate what silent reading looks
like and sounds like. We actually observe a student read silently and then I
quickly jot down peer insights. Students usually mention that it is time spent
reading silently, in one spot with something to read. Sometimes students mention
that eyes are on the text and that readers form pictures in their minds as they go. I
like to add to the list that they know they have been reading successfully if they
know more at the end of their reading then they did before they started. At this
point, I demonstrate some of the kinds of actions I have noticed students do that
sabotages silent reading. While acting out things like walking around the room,
kicking a friend or tapping my pencil on a desk, I ask students to put their thumbs
up if this is what we defined as silent reading or place their thumbs down if it is
not silent reading.
2. It is now time to give the students a go at reading silently. They choose their
reading material and I go over our silent reading definition. I tell students that I
will ask them at the conclusion of silent reading time to say ‘yes’ if they were
reading silently or ‘no’ if they were not.
3. To ensure success and to give our class a boost of confidence, I like to limit silent
reading to 5-10 minutes the first time. (Depending on my group, I may add more
time after the assessment role call.) The key to SSR, I believe, is the assessment.
I go down the class list verbally asking students to verify if they were successful
reading silently by saying “yes” or “no” if they were unsuccessful.
4. By taking the time to talk with students about the importance of silent reading, by
defining the behaviors readers exhibit during silent reading, and by entering into
an agreement with students, I have found silent reading works. By the second
session I will have recorded our ideas down on an anchor board looking
something like this: (picture below)
Barry Hoonan, 2007

1

www.pd-network.com

“Sustained Silent Reading”
We are learning to read silently.
Remember to: Choose at least two things to read
Find a quiet spot to read
Gain mental images and read to remember
Keep your eyes on the text
Read silently
Read for a period of ____ minutes

SSR protocol poster
As time goes by, I hand the responsibility over to the students for self-assessing their SSR
time. I prepare an SSR assessment sheet that provides space for the student to record
what they read, how long, and whether they were successful or not reading silently.
By revisiting our SSR anchor chart, by talking about how a distraction free classroom
leads to better concentration and improved reading, and by holding the students
accountable for silent reading time, I have found SSR to be both a valuable time spent in
my class and an invaluable reading strategy throughout my day.

Choosing Something to Read Strategy and Anchor Poster
Okay, how do we help kids find good books and engaging things to read? It won’t
surprise you that I turn the question back over to the students. In small groups, I ask
students to generate a list of 5-10 ways they choose things to read. The students share
their ideas, and then I ask for volunteers to show us what the strategy looks like. We
have a fun time demonstrating things like looking at the back of the book and talking to
friends for a recommendation.
Later, I take pictures of the students modeling their ‘choosing book’ strategy and place
their photos around the room. (see photo below) These photos act as a reminder for
students struggling to find something to read, and are excellent discussion points for
reading lessons. For instance, we discovered that looking at the cover of a book doesn’t
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always work. This created an interesting inquiry into finding ugly book covers that were
great reads; we copied these ‘ugly covers’ glued them on colorful tag and the kids added
their positive recommendations for reading the each book displayed. “Ugly Books –
Great Reads” became a popular class reading poster.
Choosing something to read can be challenging. By enlisting the help of your readers, by
taking pictures of their ‘choosing books’ strategies, and by making this an ongoing
inquiry in your class, I bet you will find the occasional student who does not have
something to read to be an opportunity for collaboration.

Student photos of how they choose a book.
Quick Ideas –
Teaching readers the value of asking questions to improve comprehension.
We know that active readers ask questions before, during and after they read. The
question is: ‘How do we teach readers to become more aware of the questions they
are thinking and to find value in asking questions as a way of checking their
understanding?’
Here are a couple of ideas that promote readers asking questions:
1. Post-its – I like to demonstrate how to use post-its through a read aloud / think
aloud experience. After modeling how I record questions on post-its, I invite
students to try it on their own. During this “hand over” time, I am looking for
students who are using the strategy effectively. I then invite a couple of students
to share how they are making sense of this strategy. (Student Demonstration)
Key: How does asking questions while you read help you understand the text
better? What do you notice about the questions you have recorded?
2. Question Gallery – Students record questions they have about a text or a subject
on a tiny post-it and then share their inquiry. This is a great strategy for getting
questions out quickly. Later, categorizing the questions can be helpful or
prioritizing the questions for discussion groups. I have also found it helpful to
place the questions on artifacts, posters, and maps to give questions a context or
something for the reader to connect with.
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